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Slide 9

Rationale for Universally Designed Large
Scale Assessments

Universally Designed Large Scale
Assessments are based on the assertion that
all students in a school are part of that
school’s population, and have the right to
be included in the assessment population.

Also, results should not be affected by
disability, gender, race, or English language

ability. This does not mean that results will be the same for all students, but rather,

that all students will obtain results.

Universally designed large scale assessments may reduce need for accommodations

& various alternative assessments by eliminating access barriers associated with the

tests themselves.
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Slide 10

Universally Designed Large Scale
Assessments

As part of a set of recommendations made
for the amendment of the Individuals with
Disabilities Education Act, the President’s
Commission on Excellence in Special
Education (2002) included Universal Design
as an approach with important implications
for students’ assessment. This report
stresses that statewide assessments have not

been designed to be inclusive, so accommodations need to be made.

Slide 11

Seven Elements of Universally Designed
Large Scale Assessments

We are starting to see litigation related to
perceived conflicts for students with
disabilities and large scale assessment
mandated for all students under NCLB
(Walsh, 2008). Some surfacing issues are
grounded in concerns that both IDEA and
NCLB are under-funded mandates that
require all students to participate in large

scale accountability assessments, but that the assessments themselves have not been
designed with an inclusive school population in mind. This is especially relevant as
scores on large scale assessments, including the scores of students with disabilities
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and students learning English, impact whether or not a school is considered to have
made AYP (adequate yearly progress). When looking at large scale assessments to
see if they are designed with an inclusive assessment population in mind, you may
check for these seven elements. At the system level, there must be a process in place
by which assessments are evaluated for their adherence to these elements, including
persons identified to evaluate the assessments on an ongoing basis, both prior to and
following assessment administration to students.
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Slide 12 HL Include disebity, technology, and lngusge scquisiionexpersin— A o Jigtricts and states come together to
AL Proyide professionl leaming opportunities fortem developersand— eyaluate the inclusiveness of large scale
FEL Present th toms being reviewed n the format n which they il assessments, there must also be a plan for
L include standards being assessed wih the items being reviewed. developing new assessments in the face of
A Ty out tems withstudents. those that are not inclusive. Remember, just

JEL Field-test items in accommodated formats.

as UDL is not a retrofitting approach, you
cannot retrofit large scale assessments that
were not designed with an inclusive
assessment population in mind. The process of creating UDL large scale assessments
must take place in large scale assessment development and validation stages for

JEl Review computer-based items on computers. (o

& Thurlone (2003
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large scale assessment development. This slide lists ideas for how Universal Designs
for Learning may be applied when developing and validating large scale
assessments. These considerations apply to state-wide tests, national assessments, as
well as assessments developed by school districts to measure students’” progress on
curriculum.
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Activity 3: NCLB & IDEA: Competing
Mandates?

Guiding questions: What is the main purpose of legislation that has an impact for
diverse students? How is difference constructed in these mandates?

Directions: Read the excerpts from the No Child Left Behind Act of 2001 and the
Individuals with Disabilities Educational Improvement Act of 2004. These excerpts
include some of the purposes of these mandates. In small groups, discuss the
similarities and difference in both mandates, and fill out the following Venn Diagram
with your conclusions. Finally, discuss the applications that a UDL approach can have
for this diagram:

What areas in this diagram can be addressed from a UDL approach?
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APPENDIX Activity 3: NCLB & IDEA: Competing
Mandates?

Directions: Read the following excerpts of the NCLB Act of 2001 and IDEA of 2004:
Purposes of IDEA, 2004:
(d) PURPOSES: The purposes of this title are:

(1) to ensure that all children with disabilities have available to them a free appropriate public
education that emphasizes special education and related services designed to meet their unique
needs and prepare them for further education, employment, and independent living;

(2) to ensure that the rights of children with disabilities and parents of such children are protected;

(3) to assist States in the implementation of a statewide, comprehensive, coordinated,
multidisciplinary, interagency system of early intervention services for infants and toddlers with
disabilities and their families;

(4) to ensure that educators and parents have the necessary tools to improve educational results for
children with coordinated research and personnel preparation; coordinated technical assistance,
dissemination, and support; and technology development and media services; and

(5) to assess, and ensure the effectiveness of, [sic] efforts to education children with disabilities.

(IDEA, 2004, p. 2651)
Purposes of NCLB, 2001:
Sec. 1001. Statement of purpose
“The purpose of this title is to ensure that all children have a fair, equal, and significant opportunity to
obtain a high-quality education and reach, at a minimum, proficiency on challenging State academic
achievement standards and state academic assessment. This purpose can be accomplished by —

(1) ensuring that high-quality academic assessments, accountability systems, teacher preparation
and training, curriculum, and instructional materials are aligned with challenging State academic
standards so that students, teachers, parents, and administrators can measure progress against
common expectations for student academic achievement;

(2) meeting the educational needs of low-achieving children in our Nation’s highest poverty schools,
limited English proficient children, migratory children, children with disabilities, Indian children,
neglected or delinquent children, and young children in need of reading assistance.

(3) closing the achievement gap between high- and low-performing children, especially the
achievement gaps between minority and nonminority students, and between disadvantaged
children and their more advantaged peers;

(4) holding schools, local educational agencies, and States accountable for improving the academic
achievement of all students, and identifying and turning around low-performing schools that
have failed to provide high quality education to their students, while providing alternatives to
students in such schools to enable the students to receive a high-quality education.

(NCLB, 2002, pp. 1439-1440)
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Leave Taking

Part 1: Self Assessment

Facilitator Materials
None

Participant Materials
Self Assessment
Activity Purpose

The self assessment provides the participant with an objective means of evaluating the
knowledge and skills gained in this academy.

Activity Time Limit
10 minutes
Facilitator Note
None

Activity

Have participants complete the Self Assessment. Remind groups that their assessments
will be collected for module assessment purposes and they do not need to put their
names on the assessments.
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Leave Tuaking, Part 2: Debrief

Facilitator Materials

Chart paper, overhead, or presentation slide
Participant Materials

Self Assessment

Activity Purpose

This activity gives participants a chance to compare their evaluation answers.
Facilitator Note

None

Activity Time Limit

10 minutes

Activity

Return to whole group and ask participants to share their responses. Use an overhead
or chart paper to record what they say as a way to highlight new learning, and
congratulate the group on their hard work.
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Leave Taking, Part 3: Academy Evaluation

Participant Materials

Academy Evaluation

Activity Purpose

This activity provides feedback for developers from module participants.
Activity Time Limit

10 minutes

Facilitator Note

Collect the Academy Evaluations and return them to the National Center for Culturally
Responsive Educational Systems.

Activity

Have participants complete the Academy Evaluation. This evaluation gives the module
developers a chance to see how the academy is being received and allows them to
improve it as needed.
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Individuals with Disabilities Education Act (IDEA): Building the Legacy of IDEA 2004
http://idea.ed.gov/

This website provides useful resources for the implementation of the Individuals with
Disabilities Education Act. Several publications and resources address and explain
specific sections of the act, and its alighment with the No Child Left Behind Act of 2001.

National Association for Multicultural Education
Www.name.org

The National Association for Multicultural Education (NAME) was founded in 1990 to
bring together individuals from all academic levels and disciplines and from diverse
educational institutions, and other organizations, occupations and communities who
had an interest in multicultural education. NAME is committed to a philosophy of
inclusion that embraces the basic tenets of democracy and cultural pluralism.

National Center on Educational Outcomes
http://education.umn.edu/nceo/

The National Center on Educational Outcomes provides information, guidelines, and
resources for the assessment of students with disabilities and limited English
proficiency. Several of their publications (available online) address the implementation
of UDL for assessment.

The National Instructional Materials Accessibility Standard at CAST
http://nimas.cast.org

The NIMAS website provides resources and updates in the efforts to produce and
distribute electronic versions of textbooks and instructional materials. It also provides
guidelines for states to follow, and provides information about the NIMAS
Development and Technical Assistance Centers.

Teaching Every Student TES Website
http://www.cast.org/teachingeverystudent
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The TES Website provides specific cases of curriculum design and assessment under an
UDL approach. Each case details the process of examining existing standards and
building assessment tasks inclusive for all students.
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7 Glossary

Assistive Technology

According to the Assistive Technology Act of 1998, Assistive Technology is "...products, devices or
equipment, whether acquired commercially, modified or customized, that are used to maintain, increase
or improve the functional capabilities of individuals with disabilities..."
(http://www.rehabtool.com/at.html)

Barriers (in terms of UD philosophy)

Barriers can be anything that inhibits a student’s access to participating in activities and learning content
in the school environment.

CAST

Founded in 1984, the Center for Applied Special Technology has gained international recognition for
excelling in achieving their mission “To expand learning opportunities for all individuals, especially
those with disabilities, through the research and development of innovative, technology-based
educational resources and strategies” particularly in the area of Universal Designs for Learning.
(http://www.cast.org/about/index.html)

CUD

The Center for Universal Design (CUD) is a national information, technical assistance, and research center
that evaluates, develops, and promotes accessible and universal design in housing, commercial and
public facilities, outdoor environments, and products. Their mission is to improve environments and
products through design innovation, research, education and design assistance.
(http://www.design.ncsu.edu/cud/)

Retrofit

To add parts, devices, equipment, or strategies not in existence or available at the time of original design
for use in or on an existing structure, which includes not only concrete structures such as a building or
classroom, but also the structure of the educational setting, environment and delivery of information.
(http://www.thefreedictionary.com/retrofit)

Universal Designs

Universal Designs is an approach to the design of products, services and environments to be usable by as
many people as possible regardless of age, ability or circumstance. It links directly to the political concept
of an inclusive society and its importance has been recognized by governments, business and industry.
(http://en.wikipedia.org/wiki/Universal_design)
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Universal Designs for Learning

UDL provides a blueprint for creating flexible goals, methods, materials, and assessments that
accommodate learner differences, so that all students have an equal opportunity to learn and participate.
This is done using; multiple means of representation, to give learners various ways of acquiring
information and knowledge; multiple means of expression, to provide learners alternatives for
demonstrating what they know; and multiple means of engagement, to tap into learners' interests, offer
appropriate challenges, and increase motivation. (http://www.cast.org/research/udl/index.html)
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